
 

Education Coordinating Council 
May 22, 2024, 9:00 a.m. | Hybrid Meeting 

In-Person: 333 South Beaudry Avenue, Los Angeles, CA 90017 | Room 2-131 
Remote: via Microsoft Teams 

Member 
Representatives 
Present in Person:

Tanya Ortiz Franklin, ECC Chair, Los Angeles Unified School District 
Judge Akemi Arakaki, ECC Vice Chair, Los Angeles Superior Court 
Fabricio Segovia, ECC Vice Chair, former foster youth 

Lillian Avalos, Pasadena Unified School District 
Ashley Benjamin, Santa Monica-Malibu Unified School District 
David Carroll, Los Angeles County Department of Youth Development 
Cesar Casarrubias, Pomona Unified School District 
Jessica Chandler, former probation youth 
Jesus Corral, Los Angeles County Probation Department 
Yasmin Dorado, Antelope Valley High School District 
Joshua Elizondo, Los Angeles County Youth Commission 
Jessica Gonzalez, Court-Appointed Special Advocates (CASA) of Los Angeles 
Denise Grande, Department of Arts and Culture 
Ana Gutierrez, West Covina Unified School District 
John Hamilton, California State University 
Dora Jacildo, Commission for Children and Families 
Jodi Kurata, Association of Community Human Service Agencies 
Marcy Manker, First 5 LA 
Ayanna McLeod, Los Angeles County Department of Children and Family Services 
Julie McCormick, Children’s Law Center of California 
Judge Michael Nash, Los Angeles County Office of Child Protection 
Kanchana Tate, Los Angeles County Department of Mental Health 
Rachelle Touzard, Los Angeles County Office of Education 

 

Staff: Barbara Lundqvist, Director, Education Coordinating Council 
Minsun Park Meeker, Los Angeles County Office of Child Protection 
Alaina Moonves-Leb, Los Angeles County Office of Child Protection  
Rachael Parker-Chavez, Luskin Fellow, Los Angeles County Office of Child Protection 

Chair Tanya Ortiz Franklin brought the meeting to order, welcoming everyone. “I’m glad to be with you 
all, especially as May is National Foster Care Month,” she said. “This year’s theme is ‘Engaging Youth, 
Building Supports, Strengthening Opportunities,’ which emphasizes the importance of involving young 
people early on and throughout their time in care to help improve their experience there and also to 
improve long-term outcomes. I want to take a moment to recognize the education, child welfare, and 
community partners who are all working to support youth involved in the foster-care system.” 

In-person attendees introduced themselves aloud and remote participants were encouraged to introduce 
themselves in the Chat feature of Microsoft Teams. No ECC members sought permission to the join the 
meeting remotely under the provisions of AB 2449. OCP Luskin Fellow Rachael Parker-Chavez con-
cluded the meeting’s prologue by reading Los Angeles County’s land acknowledgement; to learn more 
about the First Peoples of Los Angeles County, please visit the Los Angeles City/County Native Ameri-
can Indian Commission website at lanaic.lacounty.gov. 

https://lanaic.lacounty.gov/resources/la-county-land-acknowledgement-harms-report/
https://lanaic.lacounty.gov/
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In an effort to make the group’s meetings as welcoming and inclusive as possible to youth, caregivers, 
and other stakeholders who may be unfamiliar with specific County or school-district acronyms and ini-
tialisms, Chair Ortiz Franklin asked ECC members and constituents to use full agency/district/program 
names so that all participants feel included in the discussion. 

Discussion and Action: Court-Appointed Special Advocates of Los Angeles (CASA-LA) Seat on the ECC 
Chair Ortiz Franklin introduced Jessica Gonzalez, Youth Justice Program Manager at CASA-LA, and 
shared a brief bio of her advocacy work and academic accomplishments. 

Gonzalez explained the role of CASA, which recruits community volunteers to advocate for young people 
from birth to age 21 affected by the child-welfare and juvenile-justice systems, ensuring that their ‘voice 
and choice’ is heard in court. “CASAs can stay connected with children for years,” she added, “often 
becoming the most consistent and present adult in a child’s life, ensuring that their needs are identified 
and met in the areas of permanency, physical and mental health, education, and social/emotional develop-
ment. CASAs collaborate with children’s families, the Department of Children and Family Services, Pro-
bation, mental health providers, teachers, and medical staff to advocate for timely support in addressing 
each child’s needs.” 

CASAs are often asked to become Educational Rights Holders as well, making sure that a student’s: 

▪ Education and developmental needs are supported during their time in the child-welfare/juvenile-
justice systems 

▪ Best-interest determination meetings (when children are faced with the possibility of moving to 
another school because of a placement change) are held 

▪ Transportation is provided when a school of origin is determined to be in their best interest 
▪ Individualized Education Plan (IEP) is supported 
▪ Academic goals—especially attending post-secondary learning institutions—can be realized 

Judge Michael Nash, Executive Director of the Office of Child Protection (under whose umbrella the 
ECC operates) noted that CASA has served thousands of young people in Los Angeles County systems 
for the past 40 years—“More often than not performing miracles on behalf of those kids,” he added, “with 
a particular emphasis on education. I think it’s high time that CASA became an integral part of the ECC 
organization as it has been in the courts for many, many years.” 

There being no further questions or comments, a motion to add Court-Appointed Special Advocates 
(CASA) of Los Angeles as a member of the Education Coordination Council was made by Kanchi 
Tate (Department of Mental Health) and seconded by Ana Gutierrez (West Covina Unified School 
District). A roll-call vote of members present yielded a unanimous ‘yes.’ 

Discussion and Action: California State University (CSU) Seat on the ECC 
Chair Ortiz Franklin introduced Dr. John Hamilton, recently appointed Assistant Vice Chancellor of Strategic 
Partnerships and Student Success Initiatives for the California State University system, and reviewed his work 
in previous positions there, growing both the on-campus Guardian Scholars program supporting current and 
former foster-youth students, and the Beach Pathways program, which encourages applicants from communi-
ties with historically low rates of college attendance to submit supplemental materials for a holistic admissions 
review. Hamilton previously spent many years at Cal State Long Beach as a counselor for and director of the 
Educational Opportunity Program, supporting generations of students and graduates. “There’s a lot of interest 
in institutions working together to increase the number of systems-affected youth enrolling in and succeeding 
in higher education,” Ortiz Franklin said, “and we’re happy to have Dr. Hamilton with us today.” 

“One serious policy issue that we face,” began Hamilton, “is that when we look at A–G0F

1 requirements for 
admission into California’s state university systems—the CSU and the UC campuses—over 60 percent of 

 
1 To meet A–G requirements, students must complete 15 year-long high-school courses with a letter grade of C or better, at least 11 of 
them prior to their last year of high school. 
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our Black and Latinx students are simply not eligible to apply. I want to be a resource to this Council,” 
Hamilton continued, “helping with some guided pathways for students toward the CSU either directly from 
high school or when transferring in later, and of course answering any questions you may have about any of 
our 23 campuses.” 

Judge Nash mentioned that the CSU system would be a very welcome addition to the Council, especially in 
view of the fact that Cal State Los Angeles in particular has a longstanding and productive data- and research-
oriented relationship with Los Angeles County. 

There being no further questions or comments, a motion to add the California State University (CSU) 
system as a member of the Education Coordination Council was made by David Carroll (Depart-
ment of Youth Development) and seconded by Denise Grande (Department of Arts and Culture). A 
roll-call vote of members present yielded a unanimous ‘yes.’ 

Discussion and Action: Santa Monica-Malibu Unified School District Seat on the ECC 
Chair Ortiz Franklin introduced Dr. Ashley Benjamin, Director of Curriculum and Instruction for the 
Santa Monica-Malibu Unified School District (SMMUSD), sharing details of Benjamin’s academic 
achievements, her initial teaching career, and her move into administration, serving as principal and 
assistant principal of two SMMUSD elementary schools before accepting her current position. 

“As a teacher and an administrator,” Benjamin said, “I’ve had students in the child-welfare system and 
I’ve seen first-hand how important team collaboration is among all their different support providers. Our 
district also has students returning from the juvenile-justice system and we see the issues they face. I’m 
looking forward to gathering ideas from the Council that can support our students, and to sharing input 
from my own experience that might be useful to others.” 

There being no questions or comments, a motion to add the Santa Monica-Malibu Unified School 
District as a member of the Education Coordination Council was made by Jessica Gonzalez (CASA 
of LA) and seconded by Judge Michael Nash (Office of Child Protection). A roll-call vote of 
members present yielded a unanimous ‘yes.’ 

Discussion and Action: Vote to Approve the Education Coordinating Council 2024–2029 Strategic Plan 
ECC Director Barbara Lundqvist opened the roundtable discussion of the new ECC 2024–2029 Strategic 
Plan (Attachment 1 to these minutes) by reviewing the process of its development beginning in early 2023. 
The Council’s previous plan had covered years 2016 through 2021, but members and others felt that the 
educational landscape for youth in foster care and on probation had been altered dramatically by the 2020–
2021 COVID-19 pandemic and its aftermath. 

“Given that, we thought it was very important to hold in-depth listening sessions with youth with lived 
expertise, with caregivers, and with systems partners across child welfare, probation, and education to get 
comprehensive feedback about what must be done to improve education outcomes for youth involved in the 
child-welfare and juvenile-justice systems,” Lundqvist explained. “Over the past 14 months, ECC staff have 
conducted interviews and focus groups with 145 youth/people with lived expertise, and with 39 system part-
ners.” She thanked the Alliance for Children’s Rights, the Antelope Valley Union High School District, the 
California Youth Connection, the Opportunity Youth Collaborative, the Department of Children and Fami-
lies (DCFS), the Probation Department, Short-Term Residential Treatment Program (STRTP) providers, 
and the County’s Youth Commission for their assistance in convening youth to participate in these groups, 
and additionally expressed appreciation to the Office of Child Protection, DCFS, and Probation for funding 
the $100 gift cards that went to youth to compensate them for their time and expertise. 

ECC members and constituents discussed strategic-plan elements at length during two meetings last year, 
and by November, those conversations and key listening-session themes had coalesced into seven priority 
areas. “These are the areas where we believe this group is best poised to transform the way we work 
together to close the education achievement gap for systems-involved youth,” Lundqvist stated. “I want to 
add, though, and it’s noted in the plan itself, that what we much of what we propose is not new. If you look 
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at the original ECC Blueprint from 20 years ago, a lot of same issues were raised. Much work has been 
done, but we can and must do better to improve systems that don’t allow our youth to succeed educationally. 

“The plan also notes that successful implementation will require the centering of youth voice in the work of 
the ECC and in the work of each partner at this table,” Lundqvist said. “We have the Youth Commission 
here and we engaged a lot of young people in developing the plan, but we clearly need to create a mecha-
nism to work with youth having lived expertise on an ongoing basis. That will take time and resources—
including funding—to accomplish.” 

By design, Lundqvist went on, the plan is ambitious and as much as possible intends for the Council to set 
overall goals that will enable youth in the child-welfare and juvenile-justice systems to meet the same 
achievement rates that the general student population reaches. “The plan is an iterative one,” Lundqvist 
said, “and we will continue to check in at our meetings to make sure our activities and action items are the 
right ones to get us to our goals.” 

In November, the Council decided to concentrate on three priority areas to start with, broadening to all 
seven as time progresses. The initial three are: 

▪ Chronic absenteeism/school stability 
▪ Information-sharing 
▪ Youth engagement 

Co-chairs for these groups are being recruited; if members are interested in leading or co-leading one, please 
contact Barbara Lundqvist. 

“A big thank-you to everyone who dedicated their time to reading all the materials we’ve sent out and giving 
us written feedback,” Lundqvist finished, “and to everyone who participated in the interviews as well. We’d 
hoped to have a ‘designed’ version of the plan to share with you, but the Executive Office Graphics Depart-
ment that’s helping us with that needed a little more time, so we’ll vote today on the text of the plan and have 
a designed version sent out for review for a future meeting.” 

She then opened the floor to ECC members for comments on the strategic plan, which included: 

▪ The importance of school stability for students and the chronic absenteeism often caused by 
placement/school disruptions and children having to adjust to new environments by themselves 
(and then refusing to come to school) 

▪ How, although students may not be targeted for ‘willful defiance’ any more, they are called out 
on other behaviors that may result from elements of their court cases or family relationships. “We 
need more trauma-informed staff,” one participant stated. 

▪ The desire of the Department of Youth Development to partner with school districts on best 
practices 

Questions included: 

Question: What is the timeframe for our focus on these first three areas? 
Answer: It will be about a year before we reassess if more time is needed or if additional priority areas 

should be taken on, but discussions at quarterly ECC meetings may suggest a pivot before 
that point if one is needed. 

Question: What if no ownership of a priority area is indicated? 
Answer: When not noted in the plan, the area is a shared responsibility. Constituents and other 

members of the public may join and co-lead workgroups. 

https://assets-us-01.kc-usercontent.com/0234f496-d2b7-00b6-17a4-b43e949b70a2/6ae2e89f-6460-49e0-a2fe-2a9c0e6c04ba/2006%20Expecting%20More%20ECC%20Blueprint.pdf
mailto:blundqvist@ocp.lacounty.gov?subject=Priority%20Area%20Groups%20|%20ECC%20Strategic%20Plan
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There being no further questions or comments, a motion to approve the language of the Education 
Coordinating Council 2024–2029 Strategic Plan as presented was made by Jessica Chandler 
(former probation youth) and seconded by Vice Chair Fabricio Segovia (former foster youth). A 
roll-call vote of members present yielded a unanimous ‘yes.’ 

Discussion and Action: Vote to Approve Education Coordinating Council’s Charter 
Director Lundqvist presented Attachment 2, a draft Charter for the ECC whose purpose it is to memori-
alize the duties of ECC members and the ECC staff. “As new folks have joined or we have new represent-
atives from member agencies, I’ve been asked about the time commitment and responsibilities of ECC 
members,” she said. “I wanted to have it clearly marked out so we can hold ourselves accountable to the 
work that needs to be done.” She then opened the floor for comments on the charter. 

“This is a unique time in Los Angeles County’s child-welfare universe,” said Judge Nash. “Right now the 
number of children under the auspices of DCFS is about 22,000—half of what it was when the ECC was 
created in 2004, and probably the lowest it’s been in 40 years. Ditto for the juvenile-justice system, whose 
current population is one of the lowest ever recorded. However,” he added, “this also means there are 
fewer excuses for us not to grab this opportunity to really make a difference for all these kids. It’s time to 
buckle down. I think we can do better now than we’ve ever done before.” 

There being no further questions or comments, a motion to approve the language of the Education 
Coordinating Council Charter as presented was made by Jessica Chandler (former probation 
youth) and seconded by Ayanna McLeod (Department of Children and Family Services). A roll-call 
vote of members present yielded a unanimous ‘yes.’ 

Discussion and Action: ECC Future Meeting Dates 
A survey taken of ECC members last year determined that Wednesday mornings were best to gather a 
quorum for quarterly in-person/hybrid meetings; members elected today raise the quorum needed to 17 
from 15. Two dates in August and November of 2024 were proposed, along with a third in February 
2025. The ensuing discussion concluded that the late August date was too close to the Labor Day week-
end and the beginning of the school year, and the consensus was to move that meeting up a week. 

There being no questions or comments, a motion to approve quarterly meeting dates for the Education 
Coordinating Council of August 21, 2024; November 6, 2024; and February 26, 2025, from 9:00 to 
11:00 a.m., was made by David Carroll (Department of Youth Development) and seconded by Jessica 
Gonzalez (CASA of Los Angeles). A roll-call vote of members present yielded a unanimous ‘yes.’ 

Meeting participants suggested possible meeting venues that included the Department of Mental Health’s 
510 Vermont building, St. Anne’s, the Alliance for Children’s Rights new building, and local community 
colleges, which often have meeting spaces available at no charge. If anyone has other suggestions for 
conference options that could seat from 40 to 50 people, please let Barbara Lundqvist know. 

Issues from the Field 
• Joshua Elizondo reported that he has reached out to the Chancellor’s office for the California Com-

munity College system, to see if that entity would be interested in being part of the ECC.  

• Jessica Gonzalez raised a concern she has heard from CASA volunteers when youth are facing suspen-
sion or expulsion: Until CASA informs them, schools are not aware of legislative changes limiting 
their ability to expel or suspend students, and only then do they offer supports like adjustments to IEPs 
or other solutions. The group discussed how to ensure that school districts receive updates on legisla-
tion and that staff are informed about youth rights in these situations. 

Jill Rowland recommended consulting the Alliance for Children’s Rights’ Foster Youth Education 
Toolkit (Attachment 3 to these minutes), which includes translations of legal jargon that may be 
used, forms to be completed and submitted to the school, and comprehensive information about 
school, student, and Educational Rights Holder duties, rights, and responsibilities. Also available is a 

mailto:blundvist@ocp.lacounty.gov?subject=ECC%20Meeting%20Spaces
https://allianceforchildrensrights.org/resources/foster-youth-education-toolkit/
https://allianceforchildrensrights.org/resources/foster-youth-education-toolkit/
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Best Practices Guide, outlining how districts can create systems to enforce these rights for all stu-
dents. This fall, a new version will be published that will be very streamlined (only 30 pages) and 
contains all the up-to-date laws and connecting to all the tools for all involved. 

In the Los Angeles Unified School District, Chair Ortiz Franklin said, the school board has jurisdic-
tion on very few disciplinary decisions; school principals have a lot of discretion. Attachment 4 pre-
sents LAUSD’s one-page Student Suspension/Expulsion Matrix in English and Spanish. Pomona 
Unified is also revising its 2021 disciplinary matrix and the new version will be sent to ECC 
members/constituents when the update is ready. 

Elizabeth Solares offered the help of the Children’s Law Center Education Team for questions 
regarding disciplinary issues, and Karen Martinez-Chung likewise noted that the Education Rights 
Project at Public Counsel provides representation at expulsion hearings and legal advocacy for other 
disciplinary issues. 

• Jessica Chandler remembered that a caregiver organization, the Alliance for Relative Caregivers, had 
at one time been active on the ECC. Is that entity still a member? Lundqvist said that the designated 
representative from that organization recently moved out of town, and agency personnel are discuss-
ing if and how its membership should continue. 

• Yolande Beckles, executive director of The Knowledge Shop Los Angeles (youth programs) and 
board president of NAAAPY, the National Association of African American Parents & Youth, 
reminded attendees that academic achievement disparities are most evident in Black children in the 
Los Angeles County system; she noted her interest in joining working groups to address Anti-
Blackness and to ensure children from communities of color are prioritized.  

Children’s Commissioner Roman James also works with NAAAPY, providing services in South Los 
Angeles for Black and Brown children and also focusing on ensuring that Black children experience 
equity within local school systems, especially LAUSD. The Black Student Achievement plan adopted 
by that district in 2021 came out of the national response to the George Floyd killing in 2020. “But it 
has been ongoing for three years and we’ve seen no movement,” James said. “Black children have 
now fallen behind English-language learners in terms of their competency in math and language arts.” 
James also referred to a report from the RAND Corporation that LAUSD has not released.  

“We are failing these children,” James continued. “Yes, Black children are a small part of the popula-
tion, but Black families are choosing to leave LAUSD. We have a commitment to these communities 
beyond any priorities of the school district itself. Kids having contact with child welfare are being 
shoved under the rug and no one wants to talk about it. But it needs to be looked at.” 

Chair Ortiz Franklin will connect with both Beckles and James about the Black Student Achievement 
Plan. “We’ve definitely heard from folks,” she said, “with mixed experiences. Some academic indica-
tors are showing some progress, but it’s not consistent and it’s not where it needs to be, for sure. And of 
course, we need not only to move toward better social, emotional, and academic outcomes, but to 
enhance the culture of welcoming our students and families and shifting this history of anti-Blackness, 
within LAUSD and the county and the entire country. That’s something we definitely need to work on 
together. If other districts are working on Black student achievement, I’d love to collaborate as well.” 

• Josh Elizondo said that the Youth Commission currently has two 18-and-older vacancies to be filled, with 
recruitment planned through mid-July. The application is available online, and Elizondo encouraged 
everyone with youth in their networks to pass that link along; he will also forward the e-mail blast about 
the vacancies that is expected shortly so that Director Lundqvist may forward that information for all ECC 
members/constituents to share with the youth they serve.  

• One barrier to improvements in enrollment and school stability, several attendees remarked, is that schools 
seldom receive any notification of students’ initial detentions and/or placement changes within DCFS or 

mailto:CLCeducation@clccal.org
mailto:kmartinez-chung@publiccounsel.org
https://www.theknowledgeshopla.com/
https://www.naaapy.org/#:%7E:text=NAAAPY%20stands%20for%20the%20National,importantly%20those%20of%20their%20children.
https://forms.office.com/g/FSbTvyexAa
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within the juvenile-justice system. The Los Angeles County Office of Education’s foster-youth program 
specialists have helped, but more communication is needed. DCFS’s Ayanna McLeod acknowledged this 
as a systemic issue that needs to be addressed, but if individual cases come up in the meantime, please 
contact her. 

• Another issue is that after a student has already racked up several school moves in one district, their 
Educational Rights Holder sometimes applies to bring the student into a completely different district for a 
‘fresh start.’ “And schools are supporting those changes,” said one participant. “Why are we doing this, 
constantly moving these kids?” One reason this may happen, Jessica Chandler suggested, is that transfer-
ring into a district with more abundant resources can mean better supports for students, so they stop falling 
behind academically. 

• David Carroll raised concerns about graduation rates and whether students are truly leaving high school 
with the skills they need for the future. “Are graduation rates really an indication of young people’s pre-
paredness for life?” he asked. “When we dig into their proficiency levels, are they really ready for post-
secondary education or a job or whatever their path is? I’m worried that graduation rates are being watered 
down these days. If we’re using them as a predictor of future success, we may need to reassess the 
measures we’re using.” Seeking out more granular test scores in Mathematics and in English Language 
Arts/Literacy are one possibility. 

AB 2161F

2, signed into California law in 2013, permits qualifying probation and foster youth to graduate 
high school by meeting lower statewide requirements instead of higher local-district requirements. “Are 
we hurting this population of youth because they are graduating with only 130 credits and no high-school 
exit exam any more?” Jesus Corral asked. “Are they truly prepared for the transition they’ll face? I know 
that AB 216 came with great intentions, but from my vantage point, I believe we’re doing a whole genera-
tion of these kids a disservice.” 

• “The pillars our systems are built on,” said Kanchi Tate, “are quantity and quality of services. We need to 
focus on the quality aspect to support our kids. In student behavioral health, we’re finding that using a tele-
health model in school districts to provide mental health services is significantly decreasing absenteeism, 
especially in the transition from elementary to junior high school, and from junior high to high school.” 
Director Lundqvist requested a presentation of that data at a future ECC workgroup addressing chronic 
absenteeism/school stability. 

• “The workforce component is also important,” said Dora Jacildo. “Not everyone will go to university. 
How prepared are young people to work? I have been shocked at how much literacy, math skills, and 
simply showing up on time affect the ability to make a living. We need to think not just about education, 
but about vocational readiness.” Adding elements to a teen’s Transitional Independent Living Plan, 
Chandler recommended, could help with the decision about earning only AB 216 credits or going further. 

• Chair Ortiz Franklin cited last year’s 84% graduation rate in the Los Angeles Unified School District, add-
ing that D grades were accepted as counting toward graduation, with 53% of graduates completing A–G 
curriculum. “This year we want to focus on the link between fifth and sixth grades,” she said, “along with 
the ‘summer bridge’ for students entering sixth and ninth grades. That can be a real missed opportunity; 
we always lose kids over the summer.” 

 
2 AB 216 requires a school district to exempt a pupil in foster care who transfers between schools any time after the completion 
of the pupil’s second year of high school from all coursework and other requirements adopted by the governing board of the 
district that are in addition to the statewide coursework requirements, under certain conditions. Permits the student to remain in 
school to complete graduation. Provides [that] a pupil is not required to accept the exemption or be denied enrollment. 

— Legislative Update 10-14-13.pdf (casponline.org) 

mailto:amcleod@dcfs.lacounty.gov
https://www.casponline.org/pdfs/pdfs/Legislative%20Update%2010-14-13.pdf
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Public Comment 
• The Education Coordinating Council celebrates its 20th birthday this November, and Jessica Chandler 

particularly called out Vice Chair Fabricio Segovia, who has been part of the Council since its 
beginning, for recognition. 

• Mark Rodgers from Bonita Unified School District and Kathy Hunter from William S. Hart Union 
High School District are both retiring at the end of this academic school year. Chair Ortiz Franklin 
thanked them for their leadership on the ECC and wished them the best in retirement. 

Adjournment and Next Meeting 
Chair Ortiz Franklin asked that everyone attending today’s meeting in person come to the front of the 
room for a commemorative photo, to be posted on the ECC page of the OCP website with the 2024–2029 
Strategic Plan in its final form. 

The Education Coordinating Council’s next hybrid meeting is scheduled for: 

Wednesday, August 21, 2024 | 9:00 to 11:00 a.m. 
510 South Vermont Avenue 

Los Angeles, CA 90020 
Conference Room C 

Remote connection via Microsoft Teams 

Adjournment 
There being no further public comment, the meeting was adjourned at 10:37 a.m. 

https://ocp.lacounty.gov/education-coordinating-council
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ACHSA Association of Community Human Service Agencies 

BID Best-Interest Determination 

CADAA California Dream Act Application [secondary-education financial aid] 

CALPADS California Longitudinal Pupil Achievement Data System 

CASA Court-Appointed Special Advocates 

CBO Community-based organizations/partners 

CDE California Department of Education 

CFT Child and Family Team 

Chronic 
absenteeism 

When a student misses 10% or more of school days over the course of the 
school year; this includes both excused and unexcused absences 

CLC Children’s Law Center 

CSW Children’s Social Worker 

CTE Career Technical Education 

CWS/CMS Child Welfare Services/Case Management System [the state-mandated case-
management system used throughout California] 

DCFS Department of Children and Family Services 

DPOs Deputy Probation Officers 

DYD Los Angeles County Department of Youth Development 

ECC Education Coordinating Council 

ECC 
constituents 

Los Angeles County community members who wish to be apprised of the ECC’s 
work or who partner with ECC members to implement the work of the ECC 

ECC members 

Leaders from youth-serving county agencies and educational institutions, 
advocates, community members, and young people who have experienced the 
child-welfare or juvenile-justice systems who are voting members of the ECC 
body. For a full member list, please see the Acknowledgements starting on page 
31. 

ELA English Language Arts 

EPS 
The Los Angeles County Office of Education’s Educational Passport System, a 
data-sharing system between all school districts within Los Angeles County, 
specifically to share information for youth in foster care. 

EPY Expecting and Parenting Youth 

https://www.lacoe.edu/services/technology/eps
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ERH 

Educational Rights Holder [by default, a minor’s parent, but if a parent/legal 
guardian is  unable or unwilling to meet this legal, educational responsibility then 
the court will limit the parent/guardians rights and appoints a new Educational 
Rights Holder] 

ESSA Every Student Succeeds Act [federal] 

FAFSA Free Application for Federal Student Aid [secondary-education financial aid] 

HOP Home of parent 

IEP Individualized Education Plan [for students with disabilities and those with 
special-education needs] 

LAC Los Angeles County 

LACOE Los Angeles County Office of Education 

Listening 
sessions 

Facilitated discussions with individuals and small groups aimed at collecting 
information about their experiences 

LEA Local Educational Agency 

MOU Memorandum of Understanding 

OAECE Office for the Advancement of Early Care and Education 

OCP Los Angeles County Office of Child Protection 

Probation In this document, Los Angeles County Probation Department, Juvenile Division 

Resource 
family 

An individual, couple, or family who provides out-of-home care for children and 
youth involved in the child-welfare and juvenile-justice system 

SELPA model 

California’s Master Plan for Special Education requires all school districts to join 
Special Education Local Plan Areas (SELPAs), each of which is responsible for 
coordinating special education among its member districts. A large district could 
be its own SELPA, whereas smaller districts are required to partner with neigh-
boring districts and/or county offices of education to form a collaborative SELPA. 

SIS Student Information System 

SOO School of origin 

Stakeholders Any individual, community, or organization who has a vested interest in the work 
of the ECC and the populations the ECC supports 

STRTP Short-Term Residential Therapeutic Program 

System 
partners 

Partners who work across the different systems with which the ECC interacts; 
primarily County agencies, school districts, community-based organizations, 
advocates, and service providers 

WIOA Workforce Innovation and Opportunity Act [federal] 

Young people Children and young adults from birth to age 24, which includes systems-involved 
youth up to age 21 and youth who have aged out of the system, up to age 24 

https://www.cde.ca.gov/ls/pf/fy/fyedrights.asp
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Youth 

Often used interchangeably with “young people”; refers primarily to children 
under 18 but may include young adults up to age 24 (this includes youth who 
are systems-involved up to age 21 or youth who aged out of the system, up to 
age 24) 

Youth who are 
systems-
involved 

A child or young adult up to age 21 who is involved within the child-welfare and/or 
juvenile-justice systems 
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Introduction: Our Strategic Plan 

In November 2004, the Los Angeles County Board of Supervisors created the Education Coor-
dinating Council (ECC) to raise the educational achievement of youth involved in the child-
welfare and juvenile-justice systems in Los Angeles County. The ECC is a public/private 
partnership composed of multiple County departments, stakeholders, and advocates. ECC 
members include leaders from youth-serving county agencies and educational institutions, as 
well as advocates, community members, and people who have experienced the child-welfare 
and juvenile-justice systems. 

In 2015, the Office of Child Protection (OCP) was created to improve communication, coordina-
tion, and accountability across agencies involved in the child-welfare system throughout Los 
Angeles County. The ECC was placed under the umbrella of the OCP, and OCP staff members 
serve as ECC Director and staff, convening ECC members to implement ECC strategic-plan 
objectives. 

For 20 years, the ECC has remained committed to its mission while updating its approach to 
meet the changing needs of young people in Los Angeles County. From the work set forth in its 
2016–2021 Strategic Plan the ECC has several notable accomplishments, including: 

 Developed and institutionalized a system to provide school-of-origin (SOO) transportation to 
help maintain school stability for youth in foster care. The ECC brokered a long-term, cross-
sector agreement to provide and fund SOO transportation in over 51 school districts 
and 19 charter schools, which serve over 85% of youth in foster care in Los Angeles 
County. 

 Increased countywide financial-aid application rates of the Free Application for Federal 
Student Aid (FAFSA®) for high-school seniors in the foster-care system from 33% in the 
2017–2018 school year to 71% in the 2022–2023 school year. 

 Developed and implemented Creative Wellbeing, a culturally relevant, healing-centered arts-
based program combining arts and mental health support to destigmatize mental health 
symptoms and nurture communities of well-being for system-affected youth and the 
adults who serve them across several school districts, DCFS-contracted congregate care 
facilities, Department of Mental Health (DMH) and Department of Health Services (DHS) 
clinics, as well as on the Wellbeing4LA Learning Center. Creative Wellbeing was created in 
partnership with the Los Angeles County Department of Arts and Culture, the Arts for 
Healing and Justice Network (AHJN), the Los Angeles County Department of Mental Health 
(DMH), and the OCP. 

While much has been accomplished, critical work still lies ahead. Many of the issues still 
persist that were presented in the ECC’s February 2006 report (Expecting More: A Blueprint for 
Raising the Educational Achievement of Foster and Probation Youth), and new challenges 
continue to arise. A significant achievement gap remains for youth involved in the child-welfare 
and juvenile-justice systems, resulting in part from the social, emotional, and unmet mental 
health needs that come from exposure to trauma; structural barriers created by system 
involvement (such as instability in home and school placements); plus systemic barriers such as 
institutional racism and generational poverty that disproportionally lead to system involvement.3F

1 
What’s more, many of these challenges were exacerbated by the COVID-19 pandemic,4F

2 as 
youth involved in systems faced more educational and mental health challenges than their 
peers during that time, along with barriers such as a lack of access to technology, lack of care, 

https://assets-us-01.kc-usercontent.com/0234f496-d2b7-00b6-17a4-b43e949b70a2/d9386b65-f986-4642-810a-6a6a7bb15ef9/ECC%20Strategic%20Plan%202016-2021.pdf.pdf
https://www.lacountyartsedcollective.org/initiatives/creative-wellbeing
https://learn.wellbeing4la.org/login?r=%2F
https://assets-us-01.kc-usercontent.com/0234f496-d2b7-00b6-17a4-b43e949b70a2/6ae2e89f-6460-49e0-a2fe-2a9c0e6c04ba/2006%20Expecting%20More%20ECC%20Blueprint.pdf
https://assets-us-01.kc-usercontent.com/0234f496-d2b7-00b6-17a4-b43e949b70a2/6ae2e89f-6460-49e0-a2fe-2a9c0e6c04ba/2006%20Expecting%20More%20ECC%20Blueprint.pdf
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and/or educational supports at home, which widened already significant disparities in 
educational outcomes.5F

3 

It is within this context6F

4 that we build off our work to date while creating new goals and updating 
our approaches based on current needs identified by young people now involved in systems 
and our system partners. These needs include challenges with school stability, information-
sharing and data integration, chronic absenteeism, youth engagement, academic 
achievement, post-secondary support, as well as communication, collaboration, and 
partnership across systems. 

The 2024–2029 ECC Strategic Plan laid out in the following pages will guide the Council’s 
direction, course of action, and decision-making to address these challenges over the next five 
years. Benchmarks and measurable goals will track our collective progress and ensure that we 
‘move the needle’ to increase the educational achievement of all youth who are systems-
involved in Los Angeles County. But the plan is not static. As we progress, we commit to 
continuously listen to the voices of systems-affected young people and our partners, and to 
update the plan as expressed needs change, or in response to the unexpected. 

Both in the creation of this strategic plan and in the actions necessary to execute it, the ECC 
depends on its members, partners, and stakeholders. The ECC’s basic assumption remains that 
the responsibility for changing the educational performance of the children and youth 
under Los Angeles County’s supervision is shared. We are grateful to everyone who has 
contributed to the work thus far and who has committed to do so in years to come. 

Who We Are 

Mission 
The job of the ECC is to coordinate efforts across organizations and jurisdictions, encouraging 
varied networks to work together to fill gaps and expand best practices to youth who are 
involved with systems from being left behind educationally. It does this by mobilizing supports 
across stakeholder groups, brokering solutions and collaborations among child-serving entities, 
and spearheading strategies that bolster the increased educational achievement of youth who 
are systems-involved.  

Role and Approach 
The primary role of the ECC is to be a champion of education and to promote the achieve-
ment, well-being, and safety of youth in the following ways: 

1. As an advocate, mobilizing support across various public and private stakeholder groups 

2. As a convener and broker, working with other organizations to identify problems and 
develop solutions 

3. As a policymaker, spearheading strategies that support the increased educational 
achievement of the County’s youth 

The ECC looks to achieve its mission through a collaborative approach that asks its members to: 

• Share responsibility for the education of youth involved in the child-welfare and 
juvenile-justice systems 
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• Coordinate efforts across organizations and jurisdictions 

• Encourage networks to work together through a lens of equity-based efforts to fill gaps 
and expand best practices to prevent youth who are systems-involved from being left 
behind educationally 

• Broker solutions and collaborations among child-serving entities 

• Implement strategies that bolster the increased educational achievement of youth 
involved in the child-welfare and juvenile-justice systems in Los Angeles County  

What We Know 

Education is crucial for giving youth a foundation for critical thinking, social-emotional develop-
ment, and self-confidence—all of which are essential for empowering their growth into adult-
hood. Unfortunately, many young people who are involved in systems face obstacles that hinder 
their educational achievement, creating an educational achievement gap between youth in 
foster care and the general student population. We see the impact of this in several areas. 

Child Welfare0F

* 
During the 2022–2023 school year in Los Angeles County: 

 47.32% of youth met or exceeded the standard for English Language Arts compared to 
20.5% of youth involved in the child-welfare system. For math, 34.9% of the general youth 
population met or exceeded the standard for Math, compared to 11.1% of youth involved in 
the child-welfare system.  

 38.7% of youth in foster care were chronically absent, compared to the non–foster-student 
rate of 26.6%.7F

5 

 The suspension rate for all students was 2%, while the suspension rate for youth in foster 
care was 9%—4.5 times higher. The suspension rate for Black youth in foster care was 
13.3%—in other words, Black youth in foster care were 6.6 times more likely to be 
suspended than a youth not in foster care. 

 61.3% of youth in foster care graduated high school, compared to 84.8% of non-foster 
students. 

 While 87% of youth in foster care state that they want to attend college1F

†, only 45.9% of high 
school graduates in LA County enroll directly into post-secondary education.  

 
*This data is pulled from CDE’s Dataquest Website, which tracks data for youth in foster care who fall 
under the Local Control Funding Formula definition of foster youth. This includes youth with an open 
dependency case (California Welfare & Institutions Code §300) or open delinquency case (California 
Welfare & Institutions §602) with a suitable-placement order. 
†Courtney, M. E., Okpych, N. J., Harty, J., Feng, H., Park, S., Powers, J., Nadon, M., Ditto, D. J., & Park, 
K. (2020). Findings from the California Youth Transitions to Adulthood Study (CalYOUTH): Conditions of 
youth at age 23. Chicago, IL: Chapin Hall at the University of Chicago  

https://dq.cde.ca.gov/dataquest/


ECC 2024–2029 Strategic Plan Introduction: Our Strategic Plan 

HOA.104745554.1PUB DATE Text approved 05-22-2024 4 

ATTACHMENT 1 

Juvenile Justice 
While we were not able to secure County-specific juvenile-justice data, national and state trends 
illustrate the need to improve education outcomes for this population. 

 Between 2018 and 2023, 85% of graduating high-school students in California’s juvenile-
detention facilities were unable to pass a 12th-grade reading assessment.8F

6 

 Nationally, nearly half of all students who enter residential juvenile-justice facilities have an 
academic achievement level that is below the grade equivalent for their age.9F

7 

 A national sample of incarcerated youth found that more than one-third of ninth-grade 
students read on average at or below the fourth-grade level.10F

8 

Contributing factors affecting the academic achievement of youth who are involved in systems 
include frequent placement changes, frequent school changes, poverty, and delays in school 
enrollment.5 

Considering current outcomes for youth who are involved in systems and the immensity of Los 
Angeles County, it is vital that the ECC partner with key stakeholders, advocates, parents, 
resource families, and young people with lived experience to implement best practices and 
creative solutions to address these academic opportunity and achievement gaps, thereby 
ensuring that youth involved in the child-welfare and juvenile-justice systems have the tools they 
need for a successful future. 

What We Want 

Youth who are involved in the child-welfare and juvenile-justice systems should have access to 
educational opportunities, resources, and culturally relevant supports to meet youth where they 
are to ensure they can succeed in post-secondary education and/or in the career of their 
choosing. In order to achieve this, we need to change the systems and policies in place that 
contribute to the current educational achievement gap between youth who are involved in 
systems and the general student population. 
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The Strategic Planning Process 

During the development of our strategic plan, we connected with our partners, community stake-
holders, advocates, and, most critically, young people to ensure we were capturing and embed-
ding all voices into the plan. This grew into a series of listening sessions to gather feedback/
input on the education-related issues youth and staff are experiencing, and on the future 
direction of the ECC. 

The OCP conducted listening sessions over a 15-month period from November 2022 through 
February 2024. OCP, DCFS, and the Probation Department contributed funding to pay youth 
and caregivers $100 each for their expertise during these sessions. 

The OCP worked with the Alliance for Children’s Rights, Antelope Valley Ambassadors, Califor-
nia Youth Connection, Opportunity Youth Collaborative, and the Los Angeles County Youth 
Commission to recruit youth and convene the listening sessions. DCFS also worked with OCP 
to identify Short-Term Residential Therapeutic Programs (STRTPs) that were interested in host-
ing listening sessions on their sites, and that identified the youth who participated. Additionally, 
Probation facilitated listening sessions at the Dorothy Kirby Center, Camp Afflerbaugh, and 
Barry J. Nidorf Juvenile Hall. The young people who participated ranged from middle-school to 
college-aged youth.  

Listening sessions were facilitated both in-person and virtually, and were guided by a series of 
education-related questions specific to the group’s composition. OCP staff then synthesized and 
analyzed the recommendations received during those sessions, which helped inform an initial 
outline of the strategic plan’s priority areas and outcomes. Both the listening-session results and 
plan outline were presented at the November 8, 2023, Education Coordinating Council quarterly 
meeting for feedback from ECC members and constituents. 

Following that, ad-hoc meetings convened partners, stakeholders, and young people to comment 
further on the plan’s proposed priority areas and corresponding activities/actions steps. 

The full Strategic Plan was adopted by the Education Coordinating Council at its May 22, 2024, 
quarterly meeting. 
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What We Learned: Insights From Listening Sessions 

Young People’s Listening Sessions 
“The system is set up for your average child. Where’s the help for those that are 
experiencing different issues?”—Young Person 

“Foster youth have ten times the worry of a regular kid.”—Young Person 

“Education is one-size-fits-all. That ends up punishing youth who are struggling 
and need help.“—Young Person 

Young people involved in the child-welfare and juvenile-justice systems are experts about what 
they need and the challenges they face in achieving their educational goals. It was therefore 
essential that we initially connect with these young people to learn about their educational 
experiences and hear their input on potential solutions and areas of focus for the ECC. 

With the goal of having young people with diverse experiences inform the strategic plan, we 
reached out to those involved with child welfare, juvenile justice, and advocacy organizations—
as well as those from various placement settings—to gather their recommendations. In total, 
over 145 systems-affected young people participated in the listening sessions. 
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Partner/Stakeholder Listening Sessions 
“It‘s not just a school issue or a DCFS issue, These are our kids and they need our 
advocacy.”—School-District Listening-Session Participant 

While the listening sessions with young people were underway, a second population was also 
important to hear from: system partners. Our strategic-planning process goals were to be 
inclusive, collaborative, and transparent, and community stakeholder and advocate participation 
was key to ensure equitable representation and opportunity. 

Overall, 39 system partners—County departments, the juvenile court, school districts, 
community-based organizations, advocates, and service providers—participated in listening 
sessions that resulted in nine priority areas being identified. Some were similar to what the 
young people had raised as their needs (mental health, post-secondary resources, extracurricu-
lar activities), while other areas were specific to process-level supports like information-sharing 
and increased collaboration and partnership with system colleagues. 
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The Council’s Nine Basic Agreements 

To increase the educational achievement of youth involved in systems, the body of the ECC 
agrees on the following nine precepts. 

 

1. All adults who work with youth involved with systems must understand the central 
importance of education for the current well-being and future prospects of children and 
youth, expressing and prioritizing that value clearly and consistently in every aspect of 
their work. 

2. A shared understanding of educational responsibility must exist among all partners who 
help to care for these youth, so that roles and responsibilities can be clarified and each 
group held accountable. 

3. Youth voices should lead and centered in making decisions about youths’ education 
services and goals. 

4. Individualized supports that are culturally relevant and trauma responsive should be 
implemented to address the intersectional identities of youth. 

5. All adults who work with youth involved with systems must adopt and maintain high 
expectations for children and youth who are involved in systems, believing in their ability 
to succeed educationally and encouraging improvements in their school attendance and 
achievement. While high standards must be held for youth, adults involved in a youth’s 
life (including parents, attorneys, bench officers, caregivers, teachers, district per-
sonnel, social workers, deputy probation officers, and service providers) must also hold 
themselves accountable to provide supports to ensure that youth can succeed in school. 

6. Parents and caregivers should be involved in all aspects of their children’s education. 
All youth should have active and engaged Educational Rights Holders who are 
supporting them in all aspects of their education, in coordination with caregivers when 
applicable. 

7. All adults who work with youth involved with systems must pay attention to and address 
any factor affecting educational success early on, including social, developmental, 
health, mental health, and academic factors. 

8. School stability must be strongly considered when making residential and educational 
placement decisions. School stability is the basis for building positive attachments and 
educational continuity, and is essential to raising academic achievement. When a 
change in schools is unavoidable or is found to be in the child’s best interest, records 
should be transferred quickly and youth enrolled immediately in the new school. 

9. A strong investment should be made in linking youth to college, trade and vocational 
schools, and workforce-development opportunities as early as possible. It is essential 
to recognize that not all youth want to pursue the same pathway to achieve their goals. 
Therefore, providing youth with various post-secondary opportunities and resources will 
be helpful to foster ownership of their future. 
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Our Strategic Plan 

The Education Coordinating Council is composed of a unique group of County, court, school-
district, advocacy, people with lived expertise, and community partners. Based on the expertise 
at the table and the feedback provided by youth and systems partners, the following seven 
Priority Areas were chosen for the ECC to address. 

Priority Areas 

1. Stability 

2. Information-Sharing and Data Integration 

3. Chronic Absenteeism 

4. Youth Engagement and Supports 

5. Collaboration, Communication, and Partnerships 

6. Academic Achievement 

7. Post-Secondary Educational Achievement and Workforce Readiness 

During the listening sessions with young people and system partners, many important issues 
were raised relating to the educational success of young people, such as the requirement for 
basic needs (e.g., housing and food) to be met for youth to succeed at school. While these 
areas are outside of the purview of the ECC, we have shared this feedback with partners who 
do work in those areas to inform the ongoing important efforts in those spaces. 

Youth and systems partners raised the necessity of addressing unmet mental health needs 
during discussions of each one of the above priority areas, with the exception of information-
sharing and data integration. Mental health must be considered a throughline element for those 
reading and implementing this plan. 

As previously noted, many of the priority areas determined through this process are the same 
as those that appeared in the 2006 ECC Blueprint. While great work has been accomplished 
since that time, it is unacceptable that young people involved in the child-welfare and juvenile-
justice systems have been dealing with these challenges for 20 years, and that they continue to 
deal with them still. The goals outlined in this Plan are admittedly ambitious—we must ensure 
that we address the challenges identified by our stakeholders.  

To accomplish the objectives of the priority areas outlined below, we must partner more effec-
tively and hold ourselves accountable for carrying out these goals. 

We can and must do better.

https://preview-assets-us-01.kc-usercontent.com/0234f496-d2b7-00b6-17a4-b43e949b70a2/6ae2e89f-6460-49e0-a2fe-2a9c0e6c04ba/2006%20Expecting%20More%20ECC%20Blueprint.pdf
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The Plan 

Priority Area 1: Stability 
“Normalize keeping kids in one school even if that means trying to find different 
modes of transportation. Switching schools is what messed me up.”—Young 
Person 

“I moved schools three times in a year. It would have helped to be in the same 
class with my friends. Though I did end up back in the school, I was taken out of 
what they were learning and it was very jarring returning.”—Young Person 

“I switched schools a lot, and this made it hard to make friends in [a] new school. 
This made me not want to go to school.”—Young Person 

“Within the same school year, [youth] will be here, then move, and then come back 
two to three months later.”—School District 

“Sometimes youth don’t feel like there’s any purpose in participating [in school] 
since they think they’ll move again soon.”—School District 

KEY CHALLENGES RAISED BY YOUTH AND SYSTEM PARTNERS 
 Youth expressed feeling uninformed on school-of-origin (SOO) rights, saying that increased 

communication about these rights is needed. 
 While Los Angeles County and its community partners have designed/implemented a model 

system for school-stability transportation, system partners and resource parents said that, in 
practice, implementation remains a challenge. 

 School stability is critical to youth engagement and academic achievement. 

IDENTIFIED ROOT CAUSES 
 Placement instability 
 Lack of transportation 
 Lack of engaged Educational Rights Holders (ERHs) 
 Barriers to Educational Rights Holders receiving timely information regarding school and 

placement changes that would allow them the chance to make informed decisions 
 Lack of communication and teaming when a child is first detained or changes placement 

PRIMARY OBJECTIVES 
 Ensure that school stability is considered in placement decisions. 
 Strengthen SOO transportation implementation, especially for youth in STRTPs and youth 

with transportation written into their Individualized Education Plans (IEPs). 
 Enhance communication between school districts, child welfare, and ERHs. 
 Secure sustainable funding for school-of-origin transportation. 

DESIRED OUTCOME WITHIN FIVE YEARS 
 100% of youth involved with systems will have school stability considered in their placement 

decisions. 
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 100% of youth involved with systems will have an ERH who makes a Best-Interest-
Determination decision in consultation with the youth, when developmentally appropriate, 
and informed by district Foster Youth Liaisons, child-welfare staff, and the youth’s attorney. 

 100% of youth involved with systems will stay in their school of origin until a Best-Interest 
Determination has been completed. 

ACTIVITIES AND ACTION STEPS 
 Work with DCFS to implement clear policies and practices to ensure that school stability is 

considered in placement decisions. 

 Identify interested school districts (actions taken may depend on capacity/resources availa-
ble at each district) to partner with DCFS, and enlist community-based organizations to help 
recruit resource families in areas with high numbers of DCFS removals to increase the abil-
ity for youth to be placed in SOO communities. 

 Work with the Children’s Law Center, DCFS CSWs, and bench officers to raise/take into 
consideration school-of-origin issues when placement changes occur and ensure that youth-
informed, updated, and accurate education information is included in court reports. 

 Explore strategies to ensure that ERHs are invited and SOO conversations are occurring at 
Child and Family Team (CFT) meetings, especially when placement changes are planned. 

 Use the CFT process for educational planning and to discuss transportation needs. 

 Work with school districts to include youth and ERHs in best-interest determination (BID) 
meetings to weigh in on school selection, and to ensure that BID meeting results are shared 
with DCFS and minors’ counsel. 

 School districts, DCFS, and OCP work together to resolve issues related to SOO transpor-
tation when a youth is placed in a non-public school. 

 Continue to work on the implementation of ESSA school-stability transportation, including 
convening County and advocate partners to secure sustainable funding for private vendors 
and other transportation methods. 

 DCFS, the Los Angeles County Office of Education (LACOE), school districts, and OCP 
explore the feasibility of expanding current transportation services for youth placed in 
STRTPs, youth with transportation written into their IEPs, youth who are placed in home of 
parent (HOP), and other populations not currently covered under the Los Angeles County 
ESSA School Stability MOU. 

 Explore strategies to implement alternative learning methods/supports (independent study, 
hybrid learning, intensive tutoring supports, etc.) as a supplement and/or complement to 
comprehensive education for youth with complex unmet needs and for youth who need time 
to adjust to a new placement.  

 Explore strategies to maintain accountability among all stakeholders to implement school-of-
origin transportation, ensure that youth are informing SOO decisions made by their ERHs, 
and that appropriate teaming is supporting youth stability needs. 
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Priority Area 2: Information-Sharing and Data Integration 
“Schools should know when someone is enrolling that the youth is in the system, 
and have the school tell the youth their rights and help the youth navigate the 
school.”—Young Person 

“We need to make sure we have updated education information.”—County 
Department 

“We need updated information in CWS/CMS on education, so that the next social 
worker has the information.”—County Department 

“For partial credits, we need to make sure all of it is sent over so the youth can 
make their graduation goals.”—Advocate 

“We would love to see data on whether AB 490 is actually helping youth with their 
outcomes. Are these numbers getting better? Or are we regurgitating the same 
numbers year after year?”—School District 

“Identifying foster youth is an issue. We have to look at the DCFS list and 
CALPADS to verify and identify. This can be very time consuming.”—School 
District 

“We are using both SIS and EPS to verify [the youth’s] ERH, but sometimes the 
information is different and conflicting.”—School District 

“If a student is going to be suspended and there is no flag, we don’t know that we 
have to notify the social worker and attorney. We don’t know where the issue is 
coming from on the Student Information System.”—School District 

KEY CHALLENGES RAISED BY YOUTH AND SYSTEM PARTNERS 
System partners (child welfare, probation, and school districts) lack shared data, linkages, and 
integration between/among data sources. This makes it difficult for youth to get the services 
they need in a timely manner and for agencies to make data-driven policy decisions. 

IDENTIFIED ROOT CHALLENGES 
 Insufficient technology and staffing for data-sharing 
 Non-standardized processes for data-sharing 
 Different interpretations of existing laws around data-sharing 
 Records not shared in a timely manner 

PRIMARY OBJECTIVES 
 Address legal barriers/differing interpretations of what information can be shared between 

partners. 
 Address issues with integrating different data systems, capacity challenges, and ensuring 

that systems include updated education information and current records. 
 Ensure that the data systems in place can track education-outcome information on an 

ongoing basis for youth involved with systems.  
 Strengthen the thoughtful development of processes/systems for the consistent identification 

on school campuses of youth involved in the juvenile-justice and child-welfare systems. 

http://www.cfyetf.org/uploads/AB%20490%20FAQs06.pdf
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Ensure that staff with access to this information are trained to interact with youth in a trauma-
informed manner and that system involvement is not used to discriminate against youth.  

DESIRED OUTCOMES WITHIN FIVE YEARS 
 Secure agreements across County and educational systems for what individual and 

aggregate data can be shared 

 Education outcomes on all priority areas are tracked by district, placement type, race, 
ethnicity, gender, etc., across all priority areas for youth involved in the child-welfare and 
juvenile-justice systems 

ACTIVITIES AND ACTION STEPS 
 Engage the Children’s Law Center (CLC), DCFS, Probation, LACOE, and school-district 

partners to reach a consensus regarding what information can be shared between DCFS, 
education, and youth/families’ attorneys, consistent with applicable confidentiality and 
privacy laws. Create a handbook outlining what can be shared, with specific examples. 
Disseminate the handbook to all child-welfare, juvenile-justice, and education partners.  

 In a workgroup that includes DCFS, Probation, LACOE, school districts, and child-welfare 
advocates: 

• Determine the critical data points/documents/files that need to be shared between 
DCFS, Probation, and education partners. 

• Additionally, determine what outcome data metrics need to be tracked across the 
County. 

• Analyze whether confidentiality/privacy legal barriers exist to sharing identified data 
points and/or possible limitations in existing data systems for storing and tracking critical 
data points/documents/files and outcomes. 

• Determine next steps to address barriers and ensure that existing and/or new/additional 
data systems can track the data points and outcomes needed, consistent with applicable 
confidentiality and privacy laws. 

 Work with DCFS and Probation to implement electronic systems to notify schools and 
attorneys whenever a youth involved in these systems is attending a specific school and/or 
is potentially changing placements. 

 Work with DCFS to ensure that key education information (ERH contact information, school 
placement, IEP/special-education needs, etc.) is flagged as ‘required’ information fields to 
be filled out in CWS/CMS. 

 Ensure that DCFS and Probation provide the court with regular education updates/infor-
mation in court reports. 

 Work with school-district partners to implement a systemic process to track BID meetings 
and ensure that students cannot be disenrolled from their school of origin until the BID is 
held and the student’s Educational Rights Holder determines that attending another school 
is in the child’s best interest. 
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 Develop standardized processes and workflows for data-sharing, consistent with applicable 
confidentiality and privacy laws, and implement them among stakeholders. Examine 
implementation gaps and devise solutions. 

 Explore strategies to maintain accountability from all stakeholders and work with DCFS, 
Probation, and school districts to hold staff accountable for sharing necessary information.  

 Support the development of a universal data match between DCFS and school districts in 
Los Angeles County. 

 Work with DCFS to improve the completion and sharing of the education section of the 
Health and Education Passport. 
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Priority Area 3: Chronic Absenteeism 
“We don’t like going to school. You gotta make it a good environment where we 
want to go to school, not feel forced to go to school.”—Young Person 

“When I was in high school, I was tardy way too many times, and no one ever 
checked in on what was going on. They were only checking on how many 
absences, and giving notices and truancies.”—Young Person 

“I had a very hard time being motivated [to go to school] due to having to walk very 
far [in the] early morning, a lack of support, and me just not knowing my rights at 
an early age.”—Young Person 

“Another challenge for youth to go to school is mental health, anxiety, and 
challenges with their peers.”—Advocate 

“When youth are engaged in an activity or have a deep relationship with an adult, 
they tend to come more often to school.”—School District 

“We need to make school attractive again and not scary. Many [youth] have had 
bad experiences in school that have made them not want to go.”—School District 

KEY CHALLENGES RAISED BY YOUTH AND SYSTEM PARTNERS 
Caregivers and school districts expressed difficulty getting students to attend school consist-
ently, and that it is challenging to support or achieve academic success when students are not 
in school. Additionally, youth in foster care are more likely to be subject to exclusionary 
discipline, and Black youth in foster care are disproportionately subject to disciplinary 
procedures. 

IDENTIFIED ROOT CHALLENGES 
 Unmet mental health needs 
 Lack of transportation 
 Lack of motivation and encouragement 
 Youth do not feel engaged and/or safe at school 

PRIMARY OBJECTIVES 
 Address transportation challenges. 
 Identify solutions and youth-engagement strategies to support caregivers/STRTP providers  

caring for youth struggling to regularly attend school. 
 Improve the notification process/communication between stakeholders regarding absences 

that should be marked as ‘excused.’ 
 Prevent suspensions/expulsions and address the disproportionate rates of suspensions/

expulsions for Black youth in foster care. 
 Provide individualized, trauma-informed, and culturally responsive supports to address the 

root causes of attendance issues. 
 Address unmet mental health needs in and out of school that contribute to absenteeism. 
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DESIRED OUTCOME WITHIN FIVE YEARS 
 Decrease the countywide chronic-absenteeism rate for youth in foster care from the 2022–

2023 rate to the 2018–2019 foster-youth chronic-absenteeism rate: 

• All grades: from 38.7% to 28% 
• K–8: from 33.1% to 22% 
• 9–12: from 51.2% to 44.2% 

 Decrease the countywide suspension rate for youth in foster care from the 2022–2023 rate 
of 9% to 2% (the Los Angeles County non-foster youth suspension rate for 2022–2023). 
Decrease the countywide suspension rate for Black youth in foster care from the 2022–2023 
rate of 13.3% to 2%. 

ACTIVITIES AND ACTION STEPS 
 School districts, LACOE, DCFS, the Department of Youth Development (DYD), DMH, 

Probation, CLC, and the Association of Community Human Service Agencies (ACHSA) work 
together to create youth-specific plans/strategies on how agencies will team to re-engage 
youth who are not attending school regularly. 

• Integrate feedback from youth on motivations or deterrents to attending school into the 
plans/strategies on an ongoing basis. 

• Plans/strategies should include trauma-informed and culturally responsive supports. 

• Supports for caregivers should be made available to implement youth-centered 
engagement practices. 

 Ensure that DCFS and Probation provide the court with regular school-attendance 
updates/information in court reports, including information on what may be contributing to 
attendance challenges, and what supports are needed to re-engage and/or support youth. 

 Create peer-learning opportunities for districts/schools to share best practices around sup-
porting complex chronic absenteeism/truancy cases. 

 Establish/increase training for caregivers, CSWs, STRTP staff, and ERHs on education 
rights, how to support youth with homework/other education needs, the IEP process, etc. 

• Work with advocacy agencies (Alliance for Children’s Rights, Children’s Law Center, the 
Public Defender, the Alternate Public Defender, etc.) to create a toolkit and best-practice 
guide for caregivers. 

 Work with youth advocacy groups to explore models for cohorts of youth involved in systems 
to encourage each other virtually or in person to attend school. 

 Work with districts to explore alternative learning opportunities to engage students (e.g., 
dual enrollment in community college classes, learning trades, hybrid schedule) as a 
complement and/or supplement to comprehensive education. 

 Explore implementing near-peer (those who may be slightly older than the youth they serve) 
and peer mentors with lived expertise as well as coaching supports for youth involved in 
systems to support regular attendance at school. 
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 Explore whether legislation is needed to address high rates of chronic absenteeism for 
youth in foster care, including potentially examining the way absenteeism is calculated and 
ceasing to base schools’ funding to schools on the Average Daily Attendance metric. Work 
with the County’s Chief Executive Office (CEO) Legislative Affairs and Intergovernmental 
Relations (LAIR) unit on any recommendations related to legislation.  

 LACOE, DCFS, school-district partners, Probation, and OCP work on addressing dispropor-
tionate rates of suspensions/expulsions/involuntary transfers for youth in foster care, includ-
ing specific strategies to address high rates of discipline for Black youth in foster care. 

• Work with the Children’s Law Center, the Public Defender, the Alternate Public 
Defender, LACOE, DCFS, and school-district partners to ensure that all youth who are 
systems-involved have representation during school disciplinary meetings. 

 Work with the Department of Arts and Culture, DMH, school districts, school-based mental 
health providers, and DCFS to explore barriers to and strategies for offering more traditional 
and non-traditional mental health services on campus for youth involved in systems. 

 Examine how delays in implementing school-of-origin transportation during placement 
changes may affect  chronic absenteeism, and develop/implement a plan to address this 
issue.
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Priority Area 4: Youth Engagement and Supports 
“Just having someone to be there for you [saying] ‘you can do it.’ I know that’s all 
I want to hear because sometimes, as a foster youth, I feel very sad or lonely and 
it really messes with your work ethic.”—Young Person 

“Those who believed in me and praised me helped me achieve.”—Young Person 

“My speech therapist told me not to apply to 4-year universities because my GPA 
wasn’t the best and I wouldn’t get in, and it made me want to give up.”—Young 
Person 

“There needs to be more of a human approach and not a clinical approach to 
people who go through traumatic things.”—Young Person 

“Young people know what they want. We know what we need.”—Young Person 

“Education is not youth centered. Teachers are talking directly to the parent or 
caregiver and not to the youth.”—Young Person 

“Youth should have a say in their educational decision making. Someone else may 
have a different perspective from you and what you may want.”—Young Person 

“In high school, it’s important to engage youth in the important decisions about 
their education.”—Young Person 

“There needs to be a focus on the importance of extracurricular and enrichment 
activities, and not them being seen as a ‘privilege’ or [something you’re] having to 
earn—instead as a sense of normalcy.”—Young Person 

“We need to make sure young people have access to education and programs that 
make their experience better.”—County Department 

KEY CHALLENGES RAISED BY YOUTH AND SYSTEM PARTNERS 
Students expressed a lack of motivational support, and stakeholders expressed a lack of student 
engagement, as primary barriers to educational success. When students are not motivated and 
engaged in all aspects of school, their education and academic achievement suffer. 

IDENTIFIED ROOT CHALLENGES 
 Unmet mental health needs 
 Lack of encouragement from educators, adults, and caregivers 
 School is not always a pleasant place to be. 
 Youth are not centered in their education decision-making. 
 Lack of knowledge of education rights by youth, caregivers, biological parents, and 

Educational Rights Holders 
 High mobility of youth involved with systems 

PRIMARY OBJECTIVES 
 Center youth in education decision-making. 
 Ensure that youth, caregivers, ERHs, and County staff are trained on education rights and 

how to help youth implement those rights. 
 Strengthen communication around available enrichment activities and increase access to them. 
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 Provide supportive adults and peer mentors/supporters to form stronger attachments. 
 Add more resources—especially non-traditional approaches—to address unmet mental 

health needs. 

DESIRED OUTCOMES WITHIN FIVE YEARS 
 After collecting initial baseline data on youth access to extracurriculars, increase the rate of 

youth participating in these activities by 5% each year until it is on a par with all students. 
 Ensure that 100% of youth have a completed CFT education action plan. 

ACTIVITIES AND ACTION STEPS 
 On an ongoing basis, ensure that youth voice is central to the development of County, 

school-district, and community-based programs, and that programs use individualized and 
culturally responsive approaches. 

 Work with DCFS, DMH, Probation, and other County partners to ensure that youth voice is 
central to education decision-making meetings, such as the CFT meeting, Transition 
Independent Living Plan development, and BIDs. Ensure that ERHs and biological parents 
are included in these discussions, and implement strategies to ensure that parents are 
supported to be at these tables. 

 Develop and disseminate resources for youth, ERHs, caregivers, CASAs, service providers, 
County staff, school-district staff, and bench officers on the education rights of youth 
involved in systems. 

• Ensure that these resources are youth-friendly and developed in partnership with youth 
with lived expertise. Analyze and overhaul existing education-rights resources to be 
youth-friendly and provided in multiple formats (paper, web-based, video format, etc.). 

• Dissemination strategies should be intentional and layered to ensure that education-
rights information reaches every youth in foster care—as well as their parents, their 
resource families, and their Educational Rights Holders—to support their educational 
needs, including providing materials in different languages.  

 Work with the court, CLC, and DCFS to ensure that every student has an active ERH. 

• Work with CASA to support its advocates’ volunteerism in this role; CASAs often serve 
as ERHs and activists to ensure that youth receive needed education services. 

 DYD should help connect youth to CBOs to map their education goals, outline graduation 
plans, and offer support in achieving them. 

 Explore peer-to-peer/near-peer mentorship/high-touch models on school campuses to 
support education outcomes and help youth explore careers, such as the Michigan Youth 
Opportunity Initiative, Guardian Scholars for youth in high schools, and others. Ensure that 
mentors are people with similar lived experience to the youth being served. 

 Work with community colleges and four-year universities to increase dual enrollment for 
youth involved in the child-welfare and juvenile-justice systems. 

 ECC members should work with youth having lived experience to develop and implement a 
youth-engagement structure so youth can provide ongoing feedback on the work of the 
Education Coordinating Council. Part of the development of this process includes members 
identifying and/or applying for funding to support this structure.  
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Priority Area 5: Collaboration, Communication, and Partnerships 
“Ideally, we’d all work as a team. In reality, it doesn’t seem to work that way. I think 
training would be good to create continuity between all parties.”—Resource Family 

“I don’t think we’re doing a good job with building relationships with other 
supportive adults.”—School District 

“When a youth transfers to our school sites, we don’t receive the youth’s IEP right 
away. Or [know that] the youth was in the process of having an IEP before getting 
transferred to our district.”—School District 

“We need to further build a bridge of communication with DCFS.”—School District 

KEY CHALLENGES RAISED BY YOUTH AND SYSTEM PARTNERS 
Stakeholders desire better collaboration, communication, and partnership—in particular, more 
support navigating the IEP process, pathways to support youth on school campuses, and the 
upholding of education rights. There is also a lack of clarity as to which systems partners, in 
addition to CSWs, can provide support when education challenges arise. And although both 
youth and school districts have needs for services, community-based organizations often have 
difficulty navigating district processes to execute agreements to provide services to youth in 
foster care directly on school sites. 

IDENTIFIED ROOT CHALLENGES 
 Lack of engaged Educational Rights Holders 
 Barriers to Educational Rights Holders receiving information regarding education rights and 

available resources 
 Placement stability 
 Lack of communication/teaming when a child is first detained or changes placement 
 Lack of clear guidelines on how to partner between school districts, the County, and 

community-based organizations 

PRIMARY OBJECTIVES 
 Develop and implement a standardized process to facilitate communication, collaboration, 

and teaming. 
 Provide resources for caregivers, CASAs, and other adult supports to help youth with navi-

gating the IEP process in different languages. 
 Develop best practices/guidance for community-based organizations to provide services to 

support systems-involved youth. 

DESIRED OUTCOMES WITHIN ONE TO TWO YEARS 
 Ensure that DCFS notifies school districts of a pending detention and/or placement change 

within one day—or 10 days for youth with IEPs—for 75% of youth. 

 Create a best-practice guide with strategies to support community-based organizations in 
partnering with school districts to provide services to youth involved in systems. 

ACTIVITIES AND ACTION STEPS 
 School districts and LACOE develop a guide for how County and community-based 

organizations can navigate school-district MOU and agreement processes to provide on-
campus services to youth involved in systems. The guide should include best practices to 
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ensure that programming limits interruptions to instructional time (e.g., is provided after 
school hours) and/or complements academic instruction.  

 Explore strategies to create better teaming and communication between/among the County, 
school districts, and community partners, including regional meet-and-greets. 

 Map out various decision-making meetings (Child and Family Team meetings, Student 
Study Team meetings, School Attendance Review Board meetings, Best-Interest Determi-
nations, etc.) where education and child-welfare partners can come together to support 
youth. Identify strategies to better communicate and team in these settings. 

 Facilitate opportunities for community, school-district, and County partners to discuss issues 
from the field and team to address identified concerns. 
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Priority Area 6: Academic Achievement 
“Having more access to tutoring…one-on-one in-person tutoring is what’s needed, 
rather than group tutoring, especially when youth are tired and shy.” 
—Young Person 

“Make it achievable for us to stay on track to graduate with our class.”—Young 
Person 

“We get so many more incentives and support for school inside [juvenile hall], but 
not on the outside. There are just more people to help you. I wish we had that out 
there.”—Young Person 

“I was put into special education for behavior issues and not because I couldn’t 
learn. You need to make more time to assess the youth and whether they actually 
need to be in special ed, or if there’s something else that’s going on that’s 
impacting their behavior in the classroom.”—Young Person 

“We can’t send a kid out into the world when they’re lacking education, so we need 
to provide them with the one-on-one tutoring or supports to catch them up.”—
Advocate 

“We need trauma-informed practices implemented in schools to help give a 
snapshot of what the youth has encountered so they can be supportive and work 
with the youth.”—County Department 

KEY CHALLENGES RAISED BY YOUTH AND SYSTEM PARTNERS 
Both young people and system partners feel that youth don’t have the resources or support they 
need to succeed academically. Youth, caregivers, and Educational Rights Holders are not 
informed on education rights. School districts lack support to provide/address all education 
needs. Caregivers and ERHs struggle to navigate systems to secure needed education 
supports. 

IDENTIFIED ROOT CHALLENGES 
 Adults telling (verbally and non-verbally) system-affected youth that they can’t achieve their 

academic goals, including pushing youth who are systems-involved out of schools 
 Lack of understanding and trauma-informed schools 
 Lack of resources and complicated processes to access existing resources 

PRIMARY OBJECTIVES 
 Assess and address education services needs, including access to intensive one-on-one 

tutoring. 
 Ensure that all youth who are systems-involved have access to the technology resources 

they need to succeed in school. 
 Ensure that all youth who are systems-involved have the resources—including books and 

supplies—they need to succeed in school. 
 Implement solutions to address lower English/Language Arts and Math test scores for youth 

in foster care. 
 Ensure that all youth who are systems-involved have the academic skills needed to succeed 

in post-secondary education.  
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DESIRED OUTCOMES WITHIN FIVE YEARS2F

‡ 
 Increase the percentage of youth in foster care ‘meeting or exceeding the standard’ for 

English Language Arts from 20.5% to 47.3% (to match the non–foster-youth meet/exceed 
rate for 2022-2023). 

 Increase the percentage of youth in foster care ‘meeting or exceeding the standard’ for Math 
from 11.1% to 34.9% (to match the non–foster-youth meet/exceed rate for 2022-2023). 

 Increase high-school graduation rates for youth in foster care from 61.3% to 84% (to match 
the countywide rate for all youth for 2022-2023). 

ACTIVITIES AND ACTION STEPS 
 Work with DCFS, LACOE, the court, school districts, and community partners to ensure that 

the young person’s education needs are met at every stage of a youth’s case.  

• This includes assessing the need for additional education supports for youth (e.g., one-
on-one tutoring supports) and enhancing existing programs and/or implementing 
additional services to address this need. 

• Ensure that court reports, case plans, and assessments address a youth’s educational 
entitlements and how those educational entitlements are being satisfied.  

 Work with Probation, LACOE, the court, school-district, and community partners to assess 
the education needs of youth involved in the juvenile-justice system attending schools in the 
community.  

• This includes assessing the need for additional education supports for youth (e.g., one-
on-one tutoring supports) and enhancing existing programs and/or implementing 
additional services to address this need. 

• Ensure that court reports, case plans, and assessments address a youth’s educational 
entitlements and how those educational entitlements are being satisfied.  

 Work with DCFS, Probation, LACOE, CLC, and school districts to assess the technology 
needs of youth in foster care. Implement ongoing tracking to ensure that youth have access 
to technology to complete their schoolwork. 

 Work with LACOE and school-district partners to gather resources to help youth, caregivers, 
and ERHs better navigate special-education processes (e.g., 504 Plan and IEP processes). 

 Analyze existing County and community resources to support education needs for youth 
involved in systems for each region, determine gaps, and, as a Council, devise solutions to 
address gaps and reduce duplicative efforts. Examine and replicate best practices from 
schools with high academic achievement for systems-involved youth.  

 Explore what it would take to expand school-based support staff for youth in foster care, as 
many districts typically have a single AB 490 Liaison who also supports other work within 
that district. Additionally, explore what it would take to expand the number of DCFS Educa-
tion Specialists to provide more supports to youth. 

 
‡ Based on 2022–2023 data 
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 Review English/Language Art and Math testing data across the county and disaggregate by 
Local Educational Agency (LEA). Research/explore literacy rates among youth involved in 
systems and proven strategies to increase proficiency in literacy and math. 

 Create peer-learning opportunities for districts/schools to share best practices around 
supporting educational achievement, including how to interact and educate youth with 
systems involvement through a trauma-informed lens. 

 Create a partnership agreement/MOU between California State University (CSU), 
community colleges, school districts, and County representatives to enhance the number of 
youth in foster care completing A–G requirements. 

 Convene school-district superintendents/assistant superintendents to cultivate 
recommendations for academic preparation to increase high-school completion of A-G 
requirements to increase enrollment into 4-year universities for youth involved in the child-
welfare and juvenile-justice systems.
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Priority Area 7: Post-Secondary Educational Achievement and Workforce Readiness 
KEY CHALLENGES RAISED BY YOUTH AND SYSTEM PARTNERS 
Youth and system partners identified the need for support around college, trade and vocational 
schools, and workforce development. In particular, young people need funding for basic 
needs—plus information about available resources/funding—to be accessible and more clearly 
communicated. System partners also identified supports needed to ensure that youth success-
fully transition from high school to college, as many youth may apply and/or enroll in college but 
do not make it to the first day of classes. This is often referred to as the ‘summer melt.’ 

IDENTIFIED ROOT CHALLENGES 
 Generational poverty 
 Unaffordable costs to attend college (e.g., housing, food, transportation, etc.) 
 Judgement and bias toward youth involved in systems 
 Lack of a positive support system 
 Lack of basic academic skills 

PRIMARY OBJECTIVES 
 Increase direct college enrollment and completion rates. 
 Facilitate ‘warm handoffs’ between high schools and colleges to ensure that youth success-

fully transition to post-secondary education. 
 Support efforts to fully fund college for youth in foster care, including basic needs such as 

housing and food while they are attending. 
 Support efforts to connect youth with career and technical education programs. 

DESIRED OUTCOMES WITHIN FIVE YEARS 
 Increase rates of college graduation by age 23 for youth involved in the child welfare system 

from 10% to 36% (California’s rate for non-foster youth).  

 Increase college-enrollment rates for high-school seniors involved in the child welfare 
system from 29.2% (2021–2022) to 53% (California’s rate for non-foster youth).  

 Attain a college-persistence rate (the rate at which students return to college at any 
institution for their second year) for youth in foster care attending community colleges of 
67% (the current rate for all community college students who persisted from fall to spring at 
any community college). 

 Work with Probation, LACOE, and post-secondary partners to collect baseline data on the 
college graduation, college enrollment, and college-persistence rates of youth involved in 
the juvenile-justice system and work on increasing these rates. 

 Work with the LA Opportunity Youth Collaborative (OYC) to collect baseline data on the 
number of youth involved in the child-welfare and juvenile-justice systems enrolled in 
workforce and/or career training programs and work on increasing the number of youth 
involved in systems enrolled in these programs. 

ACTIVITIES AND ACTION STEPS 
The John Burton Advocates for Youth (JBAY) and the LA Opportunity Youth Collaborative  are 
leading efforts across Los Angeles County to achieve the outcomes above. Given this, and to not 
duplicate efforts, the ECC will participate in and support the efforts of the LA Opportunity Youth 
Collaborative’s Foster Youth College Advancement Project (FYCAP) that is convened by JBAY. 
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Implementation and Next Steps 

Once the ECC 2024–2029 Strategic Plan is adopted and there is shared commitment across 
systems and stakeholders on the Nine Basic Agreements and Seven Priority Areas/Priority Area 
Objectives, the ECC will begin implementing this plan. 

To support that implementation, we will establish workgroups to accomplish the goals of the 
Priority Areas. ECC members and constituents will co-chair these workgroups with backbone 
support from the OCP team members who staff the ECC. Additionally, it will be critical to center 
and engage youth with lived expertise—as well as to engage resource families and parents—in 
the implementation of this plan. 

Regular implementation updates will be presented at ECC quarterly meetings, when each 
workgroup will have a dedicated space to highlight milestones, data updates, and progress. As 
needed, specific activities and action items will be modified to meet the outcomes outlined in the 
strategic plan. 

Given the immensity of Los Angeles County, this effort to close the educational gaps experi-
enced by youth who are systems-involved is no small feat. It will require shared responsibility 
and coordination across departments, organizations, agencies, and individuals to make a 
meaningful for our youth. As such, the ECC is also developing a charter that will outline the 
responsibilities and expectations of its partners to provide accountability. 

Ongoing public and private funding and staffing resources must be secured to support the full 
implementation of the objectives, activities/action steps, and outcomes outlined in this plan. 
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Education Coordinating Council (ECC) 
Charter 

formally adopted at the Council’s May 22, 2024, meeting 

 

Introduction  

In 2004, the Los Angeles County Board of Supervisors created the Education Coordinat-
ing Council (ECC) to raise the education achievement of youth involved in the child-
welfare and juvenile-justice systems. The role of the ECC is to share responsibility for the 
education of systems-involved youth, coordinate efforts across organizations and juris-
dictions, encourage networks to work together to expand best practices and fill gaps to 
prevent system-involved youth from being left behind educationally, broker solutions and 
collaborations among child-serving entities, and implement strategies to bolster the 
increased educational achievement of the County’s system-involved youth.  

ECC Strategic Plan and Focus Areas 

The ECC will create and adopt a Strategic Plan that will outline key challenges to and root 
causes of addressing education issues for systems-involved youth, focus areas for the 
ECC to address the key challenges/root causes, shared outcomes by which to measure 
success, as well as activities and action steps for each focus area to meet shared 
outcomes.  

Structure and Membership 

The ECC includes a Chair and two Vice Chairs. The ECC is supported by staff from the 
Los Angeles County Office of Child Protection (OCP), who provide ECC meeting coordi-
nation and backbone support. As needed, other County staff and external partners will 
also support the ECC’s operations. 

Subject to approval of the ECC, the ECC will establish workgroups focused on: 

• School stability/chronic absenteeism 
• Information-sharing and data integration 
• Youth engagement 

ECC members may co-lead and/or participate in workgroups alongside and in collabora-
tion with experts and people with lived expertise.  

The workgroups will develop recommendations and implement action items to achieve 
the goals of that particular focus area, as outlined in the ECC Strategic Plan. The work-
groups will provide regular updates to the full ECC body on their progress as well as 
gather feedback from ECC members and constituents on the work itself.  
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ECC members include the department heads and/or leadership from:  

• Alhambra Unified School District 
• Alliance of Relative Caregivers  
• Antelope Valley Union High School District  
• Association of Community Human Services Agencies (ACHSA)  
• Bonita Unified School District 
• California State Universities (CSU) 
• Children’s Law Center 
• Compton Unified School District 
• Court-Appointed Special Advocates Los Angeles (CASA-LA) 
• First 5 Los Angeles 
• Former foster youth 
• Former probation youth  
• Juvenile Court  
• Los Angeles County Commission for Children and Families 
• Los Angeles County Department of Arts and Culture  
• Los Angeles County Department of Children and Family Services 
• Los Angeles County Department of Mental Health  
• Los Angeles County Department of Youth Development  
• Los Angeles County Office of Education  
• Los Angeles County Probation Department  
• Los Angeles County Youth Commission 
• Los Angeles Unified School District  
• Lancaster School District  
• Long Beach Unified School District  
• Pasadena Unified School District  
• Pomona Unified School District 
• Santa Monica-Malibu Unified School District  
• West Covina Unified School District  
• William S. Hart Union High School District  

Additional members may be voted on to the ECC by a majority vote of members, assum-
ing that a quorum of members is present at the meeting. 

Time Commitment 

The anticipated time commitment for ECC meetings includes two-hour quarterly meetings 
with the full membership of the ECC, with meeting dates determined by ECC members 
each year (generally in the months of February, May, August, and November). Meeting 
dates may be adjusted as needed.   

ECC members will also be asked to join workgroups relevant to their expertise and inter-
ests; the anticipated time commitment for workgroup meetings is three to five hours per 
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month to complete work between full meetings, such as reviewing materials, gathering 
and analyzing relevant information/data, and implementing projects.  

Time commitments may vary depending on the workgroup and workgroup timelines/time 
commitments will be discussed and determined by each workgroup.  

Roles and Responsibilities  

Education Coordinating Council Chair  

• Work with ECC staff to identify agenda topics and presentations for ECC quarterly 
meetings 

• Preside and maintain order over quarterly meetings  
• Provide guidance and expertise to workgroups co-chairs to ensure the successful 

completion of their leadership responsibilities  
• Represent the ECC at County and/or community events  

Education Coordinating Council Vice Chairs  

• In the event that the ECC Chair is unable to attend an ECC quarterly meeting, the 
Vice Chair/Vice Chairs will perform the duties of the Chair at that meeting.  

Education Coordinating Council Members  

• Members function as subject-matter experts and will advise, consult, and make rec-
ommendations on matters related to the ECC’s focus areas.  

• ECC members shall also review any meeting materials and come prepared to dis-
cuss them at quarterly ECC meetings and workgroup meetings.  

• Co-chair and/or participate in focus-area workgroups.  
• Come in person and/or provide a designee to come in person to each quarterly ECC 

meeting to meet Brown Act quorum requirements.  
• Present to the ECC as needed. 
• Facilitate meetings and work with members from their own organizations to move 

forward the action items of the ECC Strategic Plan.  

Education Coordinating Council Director and Staff  

• Work with the Chair to develop agendas and manage logistics for the ECC quarterly 
meetings.  

• Provide backbone support and manage logistics for the ECC focus-area 
workgroups.  

• Send coordination, follow-up, and other necessary updates to members as needed.  
• Provide project-management support to coordinate tasks to be completed, and 

assist the Chair/Vice Chair and focus-area workgroup co-chairs to ensure that 
deliverables are on track for timely completion.  
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• Assist in coordinating across workgroups, preparing proposed recommendations, 
acquiring speakers/presenters, consultants, data, and other information/resources 
as needed.  

• Represent the ECC at County and community meetings/events.  

Focus-Area Workgroup Members  

• General Members 
 Attend regular workgroup meetings 
 Provide relevant data, research, information, strategies, practices, and insights to 

assist the focus area with its work (e.g., data and statistics, staff capacity as 
needed, funding as needed and available)  

 Complete assigned action items designated in workgroup meetings by the co-
chairs  

• Co-Chairs 
 Each focus area shall have two to three co-chairs who will develop agendas  
 Have the authority to adjust and approve workgroup membership as needed  
 Lead their tables in developing and implementing priorities and deliverables to 

achieve the specific focus area  
 Prepare agendas for meetings, which may include presentations or topics pre-

pared by workgroup members and/or external experts 
 Facilitate collaborative and inclusive discussions during meetings 
 Represent their workgroup during full quarterly ECC meetings to provide regular 

updates  
 Meet and coordinate with workgroup members, other experts, and people with lived 

expertise to glean insights and ensure the successful completion of deliverables  

Decision-Making Process  

A quorum of members (equal to at least a 50% majority) must be present to hear, discuss, 
or deliberate any item of business within the subject-matter jurisdiction of the body.  

All votes will be conducted by roll call, with a majority vote (50%) of present members 
required to formally make decisions.  

Working Agreements/Meeting Norms  

ECC members are encouraged to develop a set of working agreements/meeting norms 
to hold themselves and each other accountable in their language, ideas, and actions.  
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(SDES 7/1/2015) 

LOS ANGELES UNIFIED SCHOOL DISTRICT 
Student Discipline & Expulsion Support Unit 

MATRIX FOR STUDENT SUSPENSION AND EXPULSION RECOMMENDATION 
(State Law: Applicable to School Principals) 

Category I 

Student Offenses with 
No Principal Discretion (except 
as otherwise precluded by law) 

Category II* 
Student Offenses with 

Limited Principal Discretion 

Category III* 

Student Offenses with 
Broad Principal Discretion 

Principal shall immediately 
suspend and recommend 
expulsion when the following occur 
at school or at a school activity off 
campus. 
[E.C. 48915(c)] 

Principal must recommend expulsion when 
the following occur at school or at a school 
activity off campus unless the principal 
determines that the expulsion is 
inappropriate. 

[E.C. 48915(a)(1)] 

Principal may recommend expulsion when the following occur at any time, including, but not limited to, while on school 
grounds; while going to or coming from school; during the lunch period, whether on or off the campus; or during, or 
while going to or coming from, a school-sponsored activity. 
[E.C. 48915(b) and (e)] 

1. Possessing, selling, or
furnishing a firearm.
E.C. 48915(c)(1); 48900(b)

1. Causing serious physical injury to
another person, except in self-defense.
E.C. 48915(a)(1)(A); 48900(a)(1),
maybe also 48900(a)(2)

1. Caused, attempted to cause, or threatened to cause physical injury to another person.
(Unless, in the case of “caused,” the injury is serious. [See II.1])   E.C. 48900(a)(1); 48915(b)

2. Possession/Under influence of marijuana (1st offense < 1 oz.) or controlled substance or alcohol or any intoxicant.
E.C. 48900(c); 48915(b)

3. Sold, furnished, or offered a substitute substance represented as a controlled substance.
E.C. 48900(d); 48915(b)

2. Brandishing a knife at another
person.
E.C. 48915(c)(2);
48900(a)(1) and 48900(b)

2. Possession of any knife or other
dangerous object of no reasonable use to
the pupil.
E.C. 48915(a)(1)(B); 48900(b)

4. Caused or attempted to cause damage to school or private property.  E.C. 48900(f); 48915(e)
5. Stole or attempted to steal school or private property.  E.C. 48900(g); 48915(e)
6. Possessed or used tobacco.  E.C. 48900(h); 48915(e)
7. Committed an obscene act or engaged in habitual profanity or vulgarity.  E.C. 48900(i); 48915(e)

3. Unlawfully selling a controlled
substance.
E.C. 48915(c)(3); 48900(c)

3. Unlawful possession of any controlled
substance (except for the first offense of
no more than an ounce of marijuana, and
over-the-counter and prescribed
medication)
E.C. 48915(a)(1)(C); 48900(c)

8. Possessed, offered, arranged, or negotiated to sell any drug paraphernalia.  E.C. 48900(j); 48915(e)
9. Disrupted school (-wide) activities. (suspension only by administrator, no expulsion)  E.C. 48900(k)**; 48915(e)
10. Knowingly received stolen school or private property.  E.C. 48900(l); 48915(e)
11. Possessed an imitation firearm.  E.C. 48900(m); 48915(e)
12. Engaged in harassment, threats, or intimidation against a pupil or group of pupils or school district personnel.

E.C. 48900.4**; 48915(e)

4. Committing or attempting to
commit a sexual assault or
committing a sexual battery
(as defined in 48900[n]).
E.C. 48915(c)(4); 48900(n)

4. Robbery or extortion.
E.C. 48915(a)(1)(D); 48900(e)

13. Engaged in sexual harassment.  E.C. 48900.2**; 48915(e)
14. Caused, attempted to cause, threatened to cause, or participated in an act of hate violence.

E.C. 48900.3**; 48915(e)
15. Made terrorist threats against school officials or school property, or both.  E.C. 48900.7; 48915(e)
16. Willfully used force or violence upon the person of another, except in self-defense.  E.C. 48900(a)(2); 48915(b)

5. Possession of an explosive
E.C. 48915(c)(5); 48900 (b)

5. Assault or battery upon any
school employee.
E.C. 48915(a)(1)(E);
48900(a)(1) and 48900(a)(2)

17. Harassed, threatened, or intimidated a pupil who is a complaining witness or witness in a disciplinary action.
E.C. 48900(o); 48915(e)

18. Any behavior listed in Category l or ll that is related to school activity or school attendance but that did
not occur on campus or at a school activity off campus.  E.C. 48915(b)

19. Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug Soma.
E.C. 48900(p); 48915(e)

20. Engaged in, or attempted to engage in, hazing.  E.C. 48900(q); 48915(e)
21. Engaged in an act of bullying, including, but not limited to, bullying committed by means of electronic act directed

specifically toward a pupil or school personnel.  E.C. 48900(r); 48915(e)
22. Aided or abetted the infliction of physical injury to another person (suspension only).  E.C. 48900(t); 48915(e)

* For Categories ll and lll, the school must provide evidence of one or both of the following additional findings: (1) Other means of correction are not feasible or have repeatedly failed
to bring about proper conduct, (2) Due to the nature of the act, the student’s presence causes a continuing danger to the physical safety of the pupil or others.

** Grades 4 through 12 inclusive. 
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DISTRITO ESCOLAR UNIFICADO DE LOS ÁNGELES 
Unidad de Disciplina Estudiantil y Apoyo de Expulsión 

MATRIX PARA LAS RECOMENDACIONES DE SUSPENSIÓN Y EXPULSIÓN DE ESTUDIANTES 
(La ley del estado: se aplica a los directores de escuela) 

Categoría I 

Ofensas del estudiante a las 
cuales el director no tiene 
discreción (excepto si es 

impedido por ley) 

Categoría II* 
Ofensas del estudiante a las cuales el director 

tiene discreción limitada 

Categoría III* 
Ofensas del estudiante a las cuales el director tiene la más discreción 

El director debe suspender  
inmediatamente y recomendar la 
expulsión de un estudiante cuando 
ocurra cualquiera de los actos 
siguientes en la escuela o en una 
actividad escolar fuera del plantel. 
(C.E. 48915[c]) 

El director debe recomendar la expulsión de un 
estudiante cuando ocurra cualquiera de los 
actos siguientes en la escuela o en una 
actividad escolar fuera del plantel A MENOS 
DE QUE determine que la expulsión es 
inapropiada.    
[C.E. 48915(a)(1)] 

El director puede recomendar la expulsión de un estudiante cuando ocurra cualquiera de los actos siguientes en 

cualquier momento, incluyendo, pero sin limitarse a, cuando se encuentre dentro del plantel escolar; mientras 

vaya a o venga de la escuela; durante el período del almuerzo, sea dentro o fuera del plantel; o durante, o 

cuando vaya a o venga de, alguna actividad patrocinada por la escuela. 
[C.E. 48915(b) and (e)] 

1. Teniendo en posesión, vendiendo, o 
proporcionando un arma de fuego. 
C.E. 48915(c)(1); 48900(b)

1. Causando una herida física grave a otra 
persona, excepto en caso de defensa propia. 
C.E. 48915(a)(1)(A); 48900(a)(1), y tal vez 
también 48900(a)(2)

1. Causó o intentó causar, o amenazó causar, una lesión corporal a otra persona.  (A menos de que, efectivamente, causó 
una lesión grave)  C.E. 48900(a)(1); 48915(b) 

2. Posesión/bajo la influencia de marihuana (1 o < 1 oz.) o alcohol o substancia controlada o embriagante.
C.E. 48900(c); 48915(b)

3. Vendió, proporcionó u ofreció una sustancia substituta, haciéndola pasar por una sustancia controlada.
C.E. 48900(d); 48915(b)

2. Blandiendo una navaja a otra
persona. 
C.E. 48915(c)(2); 48900(a)(1) y 
48900(b)

2. Teniendo en posesión cualquier tipo de cuchillo 
o cualquier objeto peligroso que no sea para el 
uso razonable del alumno.
C.E. 48915(a)(1)(B); 48900(b)

4. Causó o intentó causar daño a propiedad escolar o privada.  C.E. 48900(f); 48915(e)
5. Robó o intentó robar propiedad privada o de la escuela.  C.E. 48900(g); 48915(e)
6. Poseyó o usó tabaco.  C.E. 48900(h); 48915(e)
7. Cometió un acto obsceno o se comporto habitualmente de manera profana o vulgar.  C.E. 48900(i); 48915(e)

3. Vendiendo ilegalmente una 
sustancia controlada.
C.E. 48915(c)(3); 48900(c)

4. Teniendo en posesión ilegalmente cualquier
sustancia controlada (excepto en el caso de que
sea la primera ofensa por posesión de menos
de una onza de marihuana, y medicamento con 
o sin receta)
C.E. 48915(a)(1)(C); 48900(c)

8. Poseyó, ofreció o negocio para vender artículos relacionados con las drogas.  C.E. 48900(j); 48915(e)
9. Interrumpió actividades escolares. (actividades a nivel escolar; emitida sólo por un administrador)

C.E. 48900(k)**; 48915(e)
10. Recibió a sabiendas propiedad escolar o propiedad privadas robadas.  C.E. 48900(l); 48915(e)
11. Poseyó un arma de fuego de imitación.  C.E. 48900(m); 48915(e)
12. Acosó, amenazó o intimidó a algún alumno o grupo de alumnos o personal escolar del distrito.  C.E. 48900.4**; 48915(e)

4.  Cometiendo o intentando a cometer 
un ataque sexual o cometiendo una
agresión sexual (según lo definido
en 48900[n]). 
C.E. 48915(c)(4); 48900(n)

4. Robo o extorsión.
C.E. 48915(a)(1)(D); 48900(e)

13. Cometió acoso sexual.  C.E. 48900.2**; 48915(e)
14. Causó, intentó causar, amenazó causar o participó en algún acto de violencia generado por el odio.

C.E. 48900.3**; 48915(e)
15. Hizo amenazas terroristas contra funcionarios escolares o propiedad escolar o ambos.  C.E. 48900.7; 48915(e)
16. Intencionalmente uso fuerza o violencia  sobre la persona de otro, excepto en los casos de defensa propia.

C.E. 48900(a)(2); 48915(b)

5. Que posea un explosivo
C.E. 48915(c)(5); 48900(b)

5. Ataque o agresión física sobre cualquier 
empleado de la escuela.
C.E. 48915(a)(1)(E); 48900(a)(1) y (a)(2)

17.  Acosó, amenazó o intimidó a un alumno que es un testigo acusador u otro testigo en un procedimiento disciplinario.
C.E. 48900(o); 48915(e)

18.  Cualquier tipo de conducta citada en la Categoría I o II que no ocurrió ni dentro del plantel escolar
ni en una actividad escolar fuera del plantel.  C.E. 48915(b)

19.  Ofreció, dispuso la venta, negoció la venta o vendió ilegalmente el medicamento recetado Soma.  C.E. 48900(p); 48915(e)
20. Tomó parte en novatadas, o intentó tomar parte en las mismas.  C.E. 48900(q); 48915(e)
21.  Participando en un acto de intimidación, incluyendo entre otros, intimidación cometida por medios electrónicos dirigida 

específicamente hacia un alumno o personal escolar.  C.E. 48900(r); 48915(e)
22.  Ayudó o instigó para infligir o intentar infligir una herida física en contra de otra persona (suspensión solamente). 

E.C. 48900(t); 48915(e)

* Para las categorías II y III la escuela debe presentar evidencia de uno o dos de las pruebas adicionales:  (1) Otras medidas correctivas no son factibles, o repetidamente no se ha logrado obtener la conducta adecuada.

(2) Debido a la naturaleza del acto, la presencia del estudiante presenta un peligro continuo a la seguridad física del mismo o de los demás.
**     Válido sólo para alumnos del 4 al 12 grado. 

ATTACHMENT 4


	05-22-2024 ECC Minutes
	Discussion and Action: Court-Appointed Special Advocates of Los Angeles (CASA-LA) Seat on the ECC
	Discussion and Action: California State University (CSU) Seat on the ECC
	Discussion and Action: Santa Monica-Malibu Unified School District Seat on the ECC
	Discussion and Action: Vote to Approve the Education Coordinating Council 2024–2029 Strategic Plan
	Discussion and Action: Vote to Approve Education Coordinating Council’s Charter
	Discussion and Action: ECC Future Meeting Dates
	Issues from the Field
	Public Comment
	Adjournment and Next Meeting
	Adjournment

	Attchmt 01 ECC 2024-2029 Strategic Plan (apprvd 05-22-2024)
	Glossary of Terms
	Introduction: Our Strategic Plan
	Who We Are
	Mission
	Role and Approach

	What We Know
	Child Welfare0F
	Juvenile Justice

	What We Want

	The Strategic Planning Process
	What We Learned: Insights From Listening Sessions
	Young People’s Listening Sessions
	Partner/Stakeholder Listening Sessions


	The Council’s Nine Basic Agreements
	Our Strategic Plan
	Priority Areas
	The Plan
	Priority Area 1: Stability
	key challenges raised by youth and system partners
	identified root causes
	primary objectives
	desired outcome within five years
	activities and action steps

	Priority Area 2: Information-Sharing and Data Integration
	key challenges raised by youth and system partners
	identified root challenges
	primary objectives
	desired outcomes within five years
	activities and action steps

	Priority Area 3: Chronic Absenteeism
	key challenges raised by youth and system partners
	identified root challenges
	primary objectives
	desired outcome within five years
	activities and action steps

	Priority Area 4: Youth Engagement and Supports
	key challenges raised by youth and system partners
	identified root challenges
	primary objectives
	desired outcomes within five years
	activities and action steps

	Priority Area 5: Collaboration, Communication, and Partnerships
	key challenges raised by youth and system partners
	identified root challenges
	primary objectives
	desired outcomes within one to two years
	activities and action steps

	Priority Area 6: Academic Achievement
	key challenges raised by youth and system partners
	identified root challenges
	primary objectives
	desired outcomes within five years2F
	activities and action steps

	Priority Area 7: Post-Secondary Educational Achievement and Workforce Readiness
	key challenges raised by youth and system partners
	identified root challenges
	primary objectives
	desired outcomes within five years
	activities and action steps



	Implementation and Next Steps
	Acknowledgements
	Education Coordinating Council Officers, Staff, and Members
	ECC Constituents and Stakeholders

	Endnotes

	Group Photo+Legend
	Attchmt 02 ECC Charter (apprvd 05-22-2024)
	Attchmt 03 Foster Youth Education Toolkit (Alliance for Ch Rights)
	Attchmt 04 LAUSD Student Suspension+Expulsion Matrix



